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Abstract  
The development of the ELLMs arouse from the ultimate current trend towards 
incessantly using the inauthentic, generic and commercial ELT textbooks as the primary 
teaching and learning resources for the Dharma Andalas University‟s Economic students. 
The effects of using the inauthentic materials fail to represent the knowledge and skills of 
English used in real world “language” settings. The objectives of this study were, 
therefore, to research and develop the students‟ ELT materials validity, effectiveness and 
practicality as a response to meeting or fulfilling the student‟s needs of learning English. 
The R&D method was used to undertake this study whereas the Four D instructional 
model which underlined on the four cyclical stages of Define, Design, Develop and 
Disseminate are stages of designing and developing the research‟s prototype. The data 
were qualitatively and quantitatively processed. The research findings indicated that the 
developed instructional volume of the ELLMs for the 1
st
 Year Dharma Andalas 
University‟s Economic students were valid, effective and practical. In conclusion, the 
valid, effective and practical instructional volume of the ELLMs best described the 
students English needs, represented the knowledge and skills of English used in real world 
setting and significantly augmented the students‟ vocabulary knowledge, productive and 
receptive skills.  
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INTRODUCTION 
 
In the 21st-century language education demands, one of the countless 
significant aspects of the processes of English teaching and learning in the higher 
education is the use of the authentic English Language Teaching Materials. The 
authentic materials are the heart that keeps important places in the ELT 
curriculum these days. The authentic teaching and learning materials, as promoted 
by Tomlinson (2013); Block (1991); (Howard & Major (2004), bring the EFL 
students closer to their real-world context. If the students are promoted to learn 
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the authentic materials, they will positively have affected benefits simultaneously. 
The first benefit is that they are capable of understanding, exploring and 
developing their knowledge of economics (if they are students of economics, for 
instance). Second is that they are capable of improving as well as advancing their 
knowledge, competence and skills of English. The third is they are capable of 
communicating their ideas (or economic knowledge) in English. Finally, they are 
capable of activating their prior knowledge continuously and this is the 
appropriate ways of retaining and storing information (knowledge, facts) in their 
short and long-term memories.. 
Ironically, the writer‟s observation reveals out that most language 
instructors of English are still fixated on the use of stilted and concocted ELT 
materials, which are sensitively considered far-flung from the incredible demands 
of the 21st-century language education. In line with the above mentioned 
condition, it is found that the ELT materials that are continuously taught by the 
English language instructors to be learnt by the non-native students are the EFL 
materials that have been repeatedly learned in the secondary education, middle 
school, high school, vocational high school and other English informal educations 
(English (private) courses). This means that the learnt ELT materials are really 
repetitive from the primary/elementary to higher educations. 
The ELT materials, which are taught/learnt every year (every semester) 
are, “such as greetings, personal information, and leave-takings; jobs and 
occupations; the eight parts of speech such as nouns, verbs, adjectives, adverbs, 
pronouns, preposition, conjunctions, and interjections; numbers and math 
symbols; position and location, properties and shapes; talking about time, day, 
date, month, year; requesting and responding; giving instruction and warning; 
expressing habitual activity; explaining how something works; describing process, 
grammatical reviews such as tenses, to beam/is/are/was/were, causative, 
conditional, gerund, as if/as thought, adjective clauses; retention of or 
memorisation of vocabulary, conversations, (short) talks, and or dialogues, etc.” 
Even though these kinds of themes (concocted materials) are not faulty to 
teach/learn in higher education but they still fail short to characterise the 
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knowledge and skills used in real-world context. On this basis of the reasons, the 
researchers developed English Language Learning Materials (ELLMs) for the 1st 
Year Economic Students at Dharma Andalas University. 
In developing the ELL Materials for the Second Year Economic Students 
at Dharma Andalas University, the researcher theoretically reviews the basic 
principles, and or rationales or sets of reasons on which the ELL Materials are 
developed.  
There are a few important related aspects of developing the ELT materials 
for language teaching. This sub-section, however, encompasses the briefest 
explanations of what the materials development is, of the issues of the material 
development and of the principles for material development for (English) 
language teaching. In developing the ELL materials, the writer refers to 
developing materials for language teaching proposed by Tomlinson (2013). 
Firstly, what is materials development? A material development is, according to 
Tomlinson (2013), involves both a field of study and practical undertaking. As 
field of study, it studies the principles and procedures of the design, 
implementation and evaluation of language teaching materials. As a practical 
undertaking, it involves the production, evaluation, and adaptation of language 
teaching materials, by teachers for their own classroom and by materials writers 
for sale and or distribution. The development of ELL materials for the Second 
Year Economic Students is under the field of study of material development. In 
this research, „materials‟, according to Tomlinson (2013), include anything which 
can be used to facilitate the learning of a language. They can be linguistic, visual, 
auditory or kinesthetic, and they can be presented in print, through live 
performance or display, cassette, CD-ROM, DVD or the Internet. The materials 
can be instructional, experiential, and explanatory, in that they can inform 
students about the language, they can provide the experience of the language in 
use, they can stimulate language use or they can help students to make discoveries 
about language for themselves. 
Secondly, the issues of material development, according to Tomlinson 
(2013), are first is what drives the materials. The materials are driven by the needs 
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and wants of the students. The concerns for standardisation and conformity with 
developing the language materials are the syllabus, a theory of language learning, 
the requirement of the examination, and the language policies of a government. 
The second is who develops the materials. The teacher him/herself develops the 
materials. The teacher can be a designer of the course materials. To qualify the 
materials developed, the teacher needs much training, experience, and support 
from all competent parties. The teacher writes the materials from an analysis of 
the students‟ and markets/workplaces‟ needs. Conversely, these days most 
commercial materials are written by professional materials writers writing to a 
brief determined by the publishers from an analysis of market needs. These 
writers are well experienced and competent and familiar with the realities of the 
publishing and the potential of the new technologies and they write full-time for a 
living (Tomlinson, 2013). 
The third is how the materials are developed. According to Tomlinson‟s 
(2013) preference, the procedures are to select the team of varying age, 
experience, and expertise. On the first day, the team demonstrates some 
innovative approaches to extend the teachers‟ repertoires (knowledge, 
competencies and skills) of the activity types, to stimulate thoughts/ideas and 
discussion about the principles of language learning. On the second day, the team 
works out a flexible framework to use in producing the materials, make decisions 
of using illustrations, music, and cassettes. On the third day, for four days, the 
team write and monitor the materials, crosscheck with the syllabus and trial, 
revise, edit, and publish. The procedural processes of developing a first draft book 
are estimated to take a year. The first draft of the whole book is completed within 
a year (Tomlinson, 2013). 
The Fourth is how the materials are evaluated using the face validity. The 
face validity means validity at face value (Tim Murphey, 2009). As an assessment 
of face validity, the test items or surveys are sent to the teacher/student and or 
stakeholders to get hold of the comments, criticisms and suggestions for 
modification (Tim Murphey, 2009). Although the psychometricians have 
abandoned this concept for a long time due to its obscurity and subjectivity, 
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Tomlinson (2013) still advises material designers/writers to use it because this 
face validity is in line with the expectations of the users (students) about what 
material should be like that.  
The last is the text must be authentic. To meet the students' needs, the text 
must provide an authentic context that reflects the way knowledge and skills are 
used in real life. The tasks that the students accomplish must consist of ill-defined 
activities that have real-world relevance (Herrington & Herrington, 2006).  
The principles for materials development are, according to Tomlinson 
(2013) as follows. He presents six principles of foreign language acquisition 
which he thinks should be given a lot more attention to the materials development.  
The first is the learners are exposed to a rich, meaningful and 
comprehensible input of language in use. The principles of materials development 
are (1) to make sure that the materials contain a lot of spoken and written texts 
which provide extensive experience of language being used in order to achieve 
outcomes in a variety of text types and genres in relation to topics, themes, events, 
locations etc likely to be meaningful to the target learners, (2) to make sure that 
the language the learners are exposed to is authentic in the sense that it represents 
how the language is typically used. If the language is inauthentic because it has 
been written or reduced to exemplify a particular language feature then the 
learners will not acquire the ability to use the language typically or effectively. 
Much has been written on the issue of authenticity and some experts consider that 
it is useful to focus attention on a feature of a language by removing distracting 
difficulties and complexities from sample texts. My position is that such contrived 
focus might be of some value as an additional aid to help the learner to focus on 
salient features but that prior and subsequent exposure to those features in 
authentic use is essential, (3) to make sure that the language input is 
contextualised.  
Language use is determined and interpreted in relation to its context of 
use. De-contextualised examples do not contain enough information about the 
user, the addressee(s), the relationships between the inter-actants, the setting, the 
intentions or the outcomes for them to be a value to the language learner. I can, 
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for example, think of at least three different interpretations of, “Give him the keys. 
Let him drive it.” But I do not know what it really means nor why the speaker has 
used the imperative until I know who is saying it, who they are saying it to, what 
the relationship between them is, where they are, what has happened before and 
what the objectives of the conversation are. Only extended samples of language in 
contextualised use can provide learners with the „information‟ they need to 
develop awareness of how the target language is actually used, (4) to make sure 
that the learners are exposed to sufficient samples of language in authentic use to 
provide natural re-cycling of language items and features which might be useful 
for the learners to acquire (Tomlinson, 2013). 
The second is the learners have to maximise their exposure to language in 
use they need to be engaged both affectively and cognitively in the language 
experience. The principles of materials development are (1) to prioritise the 
potential for engagement by, for example, basing a unit on a text or a task which 
is likely to achieve affective and cognitive engagement rather than on a teaching 
point selected from a syllabus, (2) to make use of activities which get the learners 
to think about what they are reading or listening to and to respond to it personally, 
(3) to make use of activities which get learners to think and feel before during and 
after using the target language for communication. 
The third the language learners who achieve positive affect are much more 
likely to achieve communicative competence than those who do not. The  
principles of materials development are (1) to make sure the texts and tasks are as 
interesting, relevant and enjoyable as possible so as to exert a positive influence 
on the learners‟ attitudes to the language and to the process of learning it, (2) to 
set achievable challenges which help to raise the learners‟ self-esteem when 
success is accomplished and (3) to stimulate emotive responses through the use of 
music, song, literature, art etc, through making use of controversial and 
provocative texts, through personalisation and through inviting learners to 
articulate their feelings about a text before asking them to analyse it (Tomlinson, 
2013). 
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The fourth is the L2 learners can benefit from using those mental resources 
which they typically utilise when acquiring and using their L1. The  principles of 
materials development are (1) make use of activities which get learners to 
visualise and/or use inner speech before during and after experiencing a written or 
spoken text, (2) to make use of activities which get learners to visualise and/or use 
inner speech before during and after using language themselves and (3) to make 
use of activities which help the learners to reflect on their mental activity during a 
task and then to try to make more use of mental strategies in a similar task 
(Tomlinson, 2013). 
The fifth is the language learners can benefit from noticing the salient 
features of the input. The principles of materials development are (1) to use an 
experiential approach in which the learners are first provided with an experience 
that engages them holistically. From this experience, they learn implicitly without 
focusing conscious attention on any particular features of the experience. Later 
they re-visit and reflect on the experience and pay conscious attention to features 
of it in order to achieve explicit learning. This enables the learners to apprehend 
before they comprehend and to Intuit before they explore. And it means that when 
they focus narrowly on a specific feature of the text they are able to develop their 
discoveries in relation to their awareness of the full context of use and (2) help the 
learners (preferably in collaboration) to make discoveries for themselves, rather 
than drawing the learners‟ attention to a particular feature of a text and then 
providing explicit information about its use it is much more powerful too 
(Tomlinson, 2013). 
The sixth is the learners need opportunities to use language to try to 
achieve communicative purposes. The principles of materials development are (1) 
to provide many opportunities for the learners to produce language in order to 
achieve intended outcomes, (2) to make sure that these output activities are 
designed so that the learners are using language rather than just practising 
specified features of it, (3) to design output activities so that they help learners to 
develop their ability to communicate fluently, accurately, appropriately and 
effectively, (4) to make sure that the output activities are fully contextualised in 
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that the learners are responding to an authentic stimulus (e.g. a text, a need, a 
viewpoint, an event), that they have specific addresses and (5) to try to ensure that 
opportunities for feedback are built into output activities and are provided for the 
learners afterwards (Tomlinson, 2013). 
 
METHODS 
The design of this research was research and development (R&D). The 
aim of employing it was to research the needs of the students of learning English 
as well as develop the English Language Learning Materials. The developed ELT 
materials were expected to be an effective and practical teaching and learning 
materials of improving and increasing the quality of English instruction for the 
students. 
The model of development used in this research was the Instructional 
Systems Design (ISD) of four D Model. The four D Model was firstly proposed 
by Sivasailam Thiagarajan, Dorothy S. Semmel, dan Melvyn I. Semmel in 1974. 
This model consists of four phases. The phases were Define, Design, Develop, and 
Disseminate (Thiagarajan, et al, 1974: 13-178; Buhari, 2011). The following is 
the figure of the instructional model of the Four D research design. 
 
 
 
     
 
 
 
 
 
 
 
The subject of the trial testing was the first year economic students of 
Dharma Andalas University Padang numbering 47 students. The instruments were 
Front-end, Learner, Task, Concept analyses and  
Specifying Instructional Objectives    
Designing Prototype of English Language Learning 
Materials for the First Year Economic Students at 
Dharma Andalas University 
1. Generating the product of ELLM for the 1stYES  
2. Expert Appraisal (Testing validity of ELLM for the 
1stYES)  
3. Developmental Testing  
a. Practicality testing of ELLM for the 1stYES  
b. Effectiveness testing of ELLM for the 1stYES  
This was not implemented due to lack of time,  
funds and team 
 
DEFINE 
 
 
DESIGN 
 
DEVELOP 
 
DISSEMINATE 
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used in gathering the data are instrument of defining stage, instruments of validity, 
practicality, and effectiveness of the developed instructional ELT materials. The 
techniques of data analysis were qualitatively, quantitatively, and statistically 
processed. The formula used in assessing the practicality of the Product is  
 (Purwanto, 2011: 207); in assessing the Effectiveness 
of the Product, the formula is:  (Atmazaki, 2013: 132) 
whereas process of analysing the validity of the developed product is 
 (Purwanto, 2011: 207).  
 
FINDING AND DISCUSSION 
The followings are the data display of the validity of the research‟s 
instrument, validity, practicality and effectiveness of the developed product of the 
ELL Materials. 
  
Table 1. Validity of the Research’s Instrument 
 
Raters 
Items rated  
1 2 3 4 5 6 7 8 
 Content’s Feasibility  Language’s Feasibility  Layout’s 
Feasibility 
1 4 4 4 4 4 5 4 4 
2 4 5 5 4 5 4 5 4 
3 4 4 4 5 4 4 4 5 
Validation  0,8 0,87 0,87 0,87 0,87 0,87 0,87 0,86 
 0,84 0,87 1,01 
Means 0,86 
 
 The aforementioned data showed that the validity of the research 
instrument of the the developed instructional product of the ELL Materials were 
very valid with the overall score of 0,86. In each specific case, the validity of the 
contents‟ feasibility was 0.84 and appraised very valid. The language‟s feasibility 
was 0.87, and judged very valid while the layout‟s feasibility was 1.01 and 
appraised very valid. These statistical scores signified that the research instrument 
of the developed ELL Materials were incredibly valid. The instrument was stated 
very valid as it had met the expected criteria where in contents‟ feasibility, the 
instrument provided the directions, instructions or detail information of the 
 
 
 TELL-US Journal, Vol. 5, Issue 1, March 2019, P-ISSN: 2442-7608; E-ISSN: 2502-7468 
STKIP PGRI Sumatera Barat – Indonesia 
 
 
84 
 
instructional ELL material validation; the statements of instrument validation of 
instructional ELL material were well formulated and there were the exact 
conformity of the instructional ELL material validation instruments with the 
instrument grid. In language feasibility, the instrument used correct spelling, 
punctuations, and rules of language. Besides, it was communicative, 
understandable and did not cause/breed any multiple/ambiguous interpretations. 
Whereas in layout‟s feasibility, the instrument utilized standard, expected and 
customary theme fonts, font size, page layout, page size, page orientation, 
indentation, margin size, design and layout. It, therefore, this research instrument 
was properly made use of developing the ELT instructional product of ELL 
Materials. 
Furthermore, the followings were the data displays of the trial-testing‟s 
validity, practicality and effectiveness of the developed instructional product of 
the ELL materials for the first year economic students of Dharma Andalas 
University Padang. 
   
Table 2. Data Displays of the Trial-testing’s Validity, Practicality and 
              Effectiveness of the Developed Instructional Product.  
   
Product Phases of Product Evaluations 
Number of 
Raters 
Mean ICC 
Student‟s 
Book: 
“Developed 
ELL 
Materials” 
1. Validity of  the Student‟s Book 7 90,6 0,897 
 
2. Practicality  
of the 
Student‟s 
Book 
Group  
Number of 
Respondents 
Mean ICC 
One-to- One 
Group  
3 83 0,593 
Small Group 
Trial 
9 77 0,835 
Field Group Trial  35 79 0,743 
 
The results of the seven experts‟ appraisal showed that the developed ELL 
Material validity‟s mean score was 90, 6 and stated very valid with the ICC was 
0,897. These scores significantly signified that there were no found dissenting 
opinions amongst the raters. The volume was highly stated valid as the developed 
instructional product of the ELL materials is equipped with instructions for use. 
The content framework of teaching material is contained in the table of contents. 
Learning content has been in accordance with the syllabus, the needs of students 
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and stakeholders. The developed ELL materials can significantly increase the 
student English language‟s motivation because it contained authentic language 
structures, vocabularies, economics-based knowledge, task and content-based, 
comprised of ill-defined activities, and highly relevant to the first year economics 
student real world-settings, equipped with tasks, exercises, and learning summary. 
The developed ELL materials clearly used communicative language, proportional 
margin text (size). It also chose the right color for the background of the pages 
and other pages. The combination of the color of the contents of the teaching 
material is very pleasant to read. The physical appearance of teaching materials is 
cheap, affordable and easy to carry around anywhere.     
Afterwards, the trial-testing of the practicality of the developed 
instructional volume of the ELL materials were executed three times with the total  
numbers of the participants who got involved were 47 students. These trials aimed 
at identifying the practicality of the developed volume of the ELL materials. The 
first trial was One-to-One trial. The result indicated that this volume was very 
practical with the mean score of 83 and ICC was 0,593. The second was Small 
Group Trial. This group involved 9 students. The rating result designated the 
score of 77 with the ICC was 0,835. These score judged that the developed 
volume of the ELL materials was very practical. The last trial-testing was Field 
Group. The filed group final‟s appraisal decided that this developed instructional 
volume of the ELL materials was very practical with the score of 79 with ICC was 
0,743.  
The 47 students‟ foundation of judging to decide that this product was 
very practical was based on these rationalities. The developed instructional 
volume of the ELL materials was the book‟s cover page, images, font face, font 
size, text highlight color, font color, shading, text bold and italics, text alignments, 
bullets, numbering and multilevel lists, borders, grow and shrink fonts, table 
drawing, shapes, heads, footer, page numbers, text box, illustrations such as 
pictures, clip art, shapes, smart art, chart, symbols, themes, page setup, page 
background, table of contents, footnotes, citations and bibliography, captions, 
table styles, alignments etc have been seriously taken into accounts. The other 
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motives were the volume was firstly easy to use. The learning material and 
activities presented facilitated the students to easily build and progress their 
understanding of the concept of learning English. The activities and exercises 
designed were clear and easy to understand. It used good, correct, understandable 
and communicative English. In term of time efficiency, the students needed less 
time in understanding knowledge, skills and doing the assigned tasks and 
exercises. The last was the benefits of learning this developed ELL materials. The 
students sincerely stated that this volume was authentic and it, therefore, benefited 
them from learning it. The materials developed assisted them to better master the 
four language skills of English, rules of language, authentic vocabulary and 
knowledge and skills of Economics in English. It helped them to communicate 
knowledge and skills of Economics in English. The developed ELL materials was 
decidedly relevant to their real-life setting and educational background.    
 
Table 3.  
Product 
Phases of Product 
Evaluations 
Pre-Test’s Mean 
Score  
Post-Test’s Mean 
Score 
Student‟s 
Book: 
“Developed  
3. Effectiveness of the of 
Student‟s Book 
5,76 87,59 
 
The effectiveness‟ trial-testing of the developed research product was 
determined  through two scores on pre-test and post-test. Ahead of implementing 
the newly instructional volume of the ELL materials, the students‟ knowledge and 
skills of authentic ELL materials was “rather quite alarming”. They did not 
understand the materials and were not familiar with the world of the economic 
terms although they are majoring in Economics and Accounting. The students‟ 
pre-test mean score was 5, 76. In contrast, after learning these kinds of the 
authentic ELL materials, the students gradually better understood the relevant 
knowledge of economics; were able to communicate their economic ideas in 
English; were more familiar with the world of the economic terms; and had high 
self-confidence of sharing ideas with other persons outside the EFL classroom. 
More importantly, it created a pleasant learning atmosphere. These signals 
signified the multiplied impacts on learning the authentic ELL materials. On this 
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basis, the effectiveness of the product research testing was based on the students‟ 
responses towards the process of learning English using the ELL Materials. The 
post-test‟s mean score signified that the developed ELL materials was incredibly 
effective. 
Secondly, the curriculum demands on developing the ELLM were the 
teaching materials taught to the 1
st
YES had to specifically be in accordance with 
the language teaching policies of the central government in the formulation of 
KKNI-SNDIKTI. In the formulation, the teaching of Foreign, English, in Higher 
Education must be authentic, contextual and the skills, competence, and 
knowledge of English can be used in the real-world life. Besides, the expected 
knowledge required were reading and writing skills which were directly integrated 
in and or backed by the other skills such as speaking, listening, rules of language 
and vocabulary knowledge. In fact, the demands of this curriculum, KKNI-
SNDIKTI, have not been fully implemented in the English teaching and learning 
programs or planning at universities. Although it is not fault and bug of teaching 
and learning such general ELT materials, the English lecturers prefer to teach 
them, general English teaching materials, which in essence the teaching materials 
have often been taught or studied at secondary educations, namely, primary, 
middle and senior high schools. The lecturers also introduced themes or topics 
such as introducing self and other, expressing feelings, expressing sympathy and 
condolences, saying numbers, describing people, objects etc. 
The impacts of teaching the general ELT materials were that some of them 
were students were feeling bored to learn it. They preferred to do other course 
assignments instead of being actively involved in the English lecture process. In 
addition, they often make a noise in the classroom when the lecturers were 
teaching the rules of language, pacing in the classroom and more tragically, they 
ignored what the lecturer explained and told them. They were not enthusiastic 
about doing on the assigned tasks, exercises and or went practicing in front of the 
class. They usually cheated on the tasks of their classmates. These impacts made 
them unable to develop their English skills well. 
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Thirdly, referring to the results of questionnaires that have been responded 
to by the students, their main needs of learning English was English relating to 
their subject matter, accountancy. English teaching materials had to be able to 
touch their field of education. They expected that in designing and developing the 
English language teaching materials could bring them closer to their real-world 
life. The aim was that they, as recipients of knowledge, had better understand the 
English words, phrases, expressions, language structures, and other important 
aspects in the world of banking, accounting, economics, and management.  
By studying these special ELT materials, they will continue to be 
passionate about augmenting their English knowledge, productive and receptive 
skills, and competence in English. In addition, they were facilitated to master the 
knowledge of English vocabulary that was often used or communicated in the 
world of banking, accounting, economics, and management. Furthermore, they 
easily articulate and present their ideas orally in front of the class. The most 
important of all is that newly developed ELT materials were able to stimulate and 
motivate them to continue to be fond of and to continue to be involved in the 
teaching and learning processes. They will not feel bored learning the newly 
developed ELT materials because these teaching materials have been 
contextualized and authenticated based on their own needs and the demands of 
their educational context. 
Fourthly, the views of English lecturers on developing the English 
Language were the teaching of English to the students had to be more thematic, 
contextual and authentic and able to touch the basic essence of teaching English to 
the students of economics and accounting must be in accordance with the 
demands of the curriculum, the needs of students and stakeholders. Therefore, the 
ELT material that needs to be developed must be related to the themes of 
economics, management, accounting, banking and trade or commerce. These 
authentic themes were themes that the students often encounter or communicate in 
their daily lives. This was one of the ways of exposing and exploiting the real 
language to the specific groups of the students or particular educational contexts. 
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Furthermore, the lecturer said that the impact of developing the ELT 
materials was that the education was heading towards a process of humanizing the 
students as human beings. It can be said that the demand for education is the 
formation of competencies in students (regardless of whether the curriculum is 
still used or replaced, but the formation of competencies is a must). For this 
reason, it is necessary to make improvements in the practice of learning in 
universities, including the practice of evaluating or assessing the student learning 
outcomes. 
In the learning process in universities, students were not only judged by 
intelligence but also in activities carried out by students as well. One of the 
appropriate assessments of evaluating the student activity is authentic assessment. 
In this case, the lecturer is able to know the character and abilities of students in 
various ways in the scope of learning. 
Authentic assessment is a matter that needs to be known by the lecturer 
and must be able to identify every activity carried out by the students because the 
authentic assessment basically has an objective or purpose of augmenting the 
student knowledge, skills and competence of English. The lecturers must make 
data containing authentic student assessments. In addition, the lecturer was 
expected to identify the strategy or method of developing the characteristics of the 
assessment and develop them based on authentic assessment‟s principles. 
The impacts of developing this authentic English language teaching 
materials were to positively engage the students in doing the assigned important, 
interesting, useful tasks, were highly relevant to the students‟ real life; looked and 
felt like learning activities not traditional tests; involved high-level thinking skills 
and includes broad knowledge; awaken students about what to do; it is an 
assessment tool with a standard setting, not a standardized assessment tool; 
promote the student-centered, not teacher-centered and more importantly, it can 
assess the students with different abilities, learning styles, and cultural 
backgrounds. 
Lastly, the theoretical perspective towards the development of the ELLM 
for the 1
st
YES was a task-based which is considered to be able to augment the 
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students‟ communicative competence. Rod Ellis (2003) characterised the task as a 
primary focus on (pragmatic) meaning; as a kind of „gap‟ (Prabhu identified the 
three main types as information gap, reasoning gap, and opinion gap); as a 
linguistic resources needed to complete the task and non-linguistic outcome that 
has been clearly defined. These tasks would be built in the ELLM. Pedagogically, 
task-based language teaching has strengthened the following principles and 
practices, namely (1) a needs-based approach to content selection; (2) an emphasis 
on learning to communicate through interaction in the target language; (3) the 
introduction of authentic texts into the learning situation; (4) the provision of 
opportunities for learners to focus not only on language but also on the learning 
process itself; (5) an enhancement of the learner‟s own personal experiences as 
important contributing elements to classroom learning and the linking of 
classroom language learning with language use outside the classroom (Nunan, 
2014, p. 1). This Nunan‟s greatest ideas affected the researchers to move from 
using concocted or stilted ELT textbooks to ELLMs. These ELLMs will facilitate 
the students of Economics to learn the knowledge, skills and competencies mostly 
used in real-world settings. 
Further, the tasks developed in the ELLMs are, as quoted from Long 
(1985: 89) in Nunan (2004, p. 2), a piece of work undertaken for oneself or for 
others, freely or for some reward. Thus examples of tasks include painting a 
fence, dressing a child, filling out a form, buying a pair of shoes, making an 
airline reservation, borrowing a library book, taking a driving test, typing a letter, 
weighing a patient, sorting letters, making a hotel reservation, writing a cheque, 
finding a street destination and helping someone across a road. In other words, by 
„task‟ is meant the hundred and one things people do in everyday life, at work, at 
play and in between. Therefore, in designing and developing these tasks in the 
ELLMs, the researchers pay attention to Skehan‟s ideas. Skehan (1998) has drawn 
in his five key characteristics of a task. The five key characteristics of a task are to 
focus on meaning; learners which are not given other people‟s meaning to 
regurgitate; there is some sort of relationship to comparable real-world activities; 
 
 
 TELL-US Journal, Vol. 5, Issue 1, March 2019, P-ISSN: 2442-7608; E-ISSN: 2502-7468 
STKIP PGRI Sumatera Barat – Indonesia 
 
 
91 
 
task completion has some priority and the the assessment of the task is in terms of 
outcome (Nunan, 2004, p.4). 
After getting the required information from various studies such as the 
demands of the college curriculum on learning English, analyzing the needs of 
students and English lecturers, the researchers then formulated the English 
learning objectives. The formulations were as follows. The formulations that 
would be built in the ELLM enabled the students to increase their motivation to 
learn English, encourage them to be actively involved in the process of learning 
English, bring them closer to their real world life, learn individually or 
collaboratively, constructing their knowledge collaboratively, build their ideas 
contextually and authentically,  increase their understanding of the structure of 
English, improve their competence in reading English texts,  improve their writing 
skills in English, increase their ability to communicate their contextual ideas in 
English, improve their ability to listen to information in English, increase 
knowledge of English vocabulary, reflect on their English learning process and 
present and or articulate their English proficiency in front of the class      
 
CONCLUSION 
Developing the English Language Learning Materials for the First Year 
Economic Students at Dharma Andalas University (ELLM for the 1
st
YES) has 
referred to the analyses of the demands of the higher education curriculum 
(KKNI-SNDIKTI), the analysis of the needs of English lecturers and students as 
well as the scientific studies of the concepts of the English teaching. The 
developed English Language Learning Materials (topics/themes) such as “How to 
Open a Bank Account, Mobile Banking and Internet Banking, Inflation, Digital 
Business, and so forth” have practically and significantly impacted on the 
students‟ language structures, receptive and productive skills, knowledge of 
authentic vocabulary, motivation, and are, more importantly, relevant to their real-
world life/settings. These ELL materials assisted them to easily and practically 
communicate their knowledge and skills of Economics in English. In the 
theoretical perspective of teaching foreign languages (English), the development 
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of English language teaching materials is, therefore, highly expected to facilitate 
students to learn English closely with their real-world life. The development of 
teaching materials is expected to be able to meet the demands of the curriculum, 
the needs of lecturers and students and have been symmetrically in accordance 
with the arguments or theories of teaching English in the context of foreign 
language education in Indonesia. The writer suggests all English Language 
Teachers at higher education level to develop their English language teaching and 
learning materials to be authentic as required by both students and the global 
market where students are expected to use English well. In addition, this is to 
meet the demand of the current curriculum of English Language Teaching as well. 
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